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In today’s dynamic educational landscape, particularly with
the increasing popularity of student-centred pedagogical
philosophy, academic support services have started to play a
crucial role in enhancing student success and fostering a
supportive learning environment (Bettinger et al., 2013;
Mishra, 2020).

At FSB, comprehensive academic support is provided to
students, equipping them with the tools and resources
necessary to excel in their studies. This article explores
the various ways in which our Academic Support Team supports
students through academic skills development, engaging
workshops, and structuring material, ultimately empowering
them to achieve their academic goals.

Supporting Students with Academic Skills

One of the primary functions of our academic support
services is to support students with their academic skills,
particularly writing and researching, aiming at contributing
to not only their current study at FSB but also long-term
academic and professional endeavours.

Developed in the 1950s by educational psychologist Benjamin
Bloom, Bloom’s Taxonomy provides modern educators with a
framework for categorising educational objectives, including



‘remembering’, ‘understanding’, ‘applying’, ‘analysing’,
‘evaluating’, and ‘creating’, in a hierarchical order from
most basic to most advanced cognitive skills (Krathwohl,
2002:; Flinders and Uhrmacher, 2011).

At FSB, we also believe that the ultimate purpose of higher
education is not to teach students how to meet assignment
objectives, but essentially how to apply what they have
learnt from the process of completing assignments into a
practical setting. Assignments should, as we may argue,
serve as tools for promoting learning and evaluating
progress rather than the goal of higher education.

Following Bloom’s Taxonomy and belief at FSB, our academic
support team has adopted the pedagogical approach that aims
at not only equipping students with essential skills and
knowledge to complete their assignments but also
fundamentally promoting their cognitive abilities that can
be applied to future endeavours in different settings
(Valcke et al., 2009; Aheisibwe et al., 2021). Our approach
can be generally categorised into six steps: ‘scaffolding’,
‘modelling’, ‘feedback’, ‘peer collaboration’, ‘reflection’,
and ‘metacognition’. From understanding basic concepts to
creating original work, and further to self-assessing own
strengths and weaknesses, we aim at cultivating long-term
learning capabilities for student’s future success.

Engaging Workshops

In addition to one-on-one support, a variety of workshops
are offered to address specific academic needs and



challenges. The topics cover a wide range of essential
aspects, including time management, research techniques,
critical thinking, CV writing, and academic referencing.
These workshops provide practical strategies and tips to
enhance academic performance and build essential skills for
success. For instance, referencing is a critical aspect of
academic writing: relevant workshops dedicated to practising
referencing help students develop this essential academic
skill and comprehend good academic practice. Led by
experienced academic support tutors, students benefit from
interactive learning experiences from the workshop (Jusslin
and Widlund, 2021).

The design of our workshops is deeply influenced and built
upon the basis of constructivism, particularly Experiential
Learning Theory (ELT) by David Kolb and Social Learning
Theory (SLT) by Albert Bandura. ELT emphasises the
significance of exposing students to the real-world setting,
conceptualising new ideas and applying learning outcomes to
practical context, while SLT highlights the importance of
social interactions and observational learning (Bandura,
1977; Sternberg and Zhang, 2001).

Arguably, both theories echo FSB’s belief in practising
knowledge as well as the Academic Support Team’s student-
centred pedagogical philosophy. In our workshops, we usually
encourage students to work and discuss in small groups,
where the idea exchange occurs, and knowledge is shared. We
also focus on practical questions (e.g. what kind of
transferrable skills can you highlight if you wish to work
in the industry of health and social care?) and
strategically prepare students for the real-world setting
(e.g. we may ask students to role-play in a business
interview scenario to be both interviewers and interviewees,



so they can understand what skills may be desired and how
they can highlight them from different perspectives).

Structuring Material

Many students struggle with organising and structuring
academic material effectively. Our academic support services
offer guidance on structuring learning material in a clear
and logical manner. Assistance is provided in identifying
key points, recognising and developing own critical
arguments, and creating well-organised notes to ensure that
learning material 1is comprehended in a helpful and
constructive way.

As previously mentioned, this academic support service
reflects our philosophy influenced by Bloom’s Taxonomy. In
contrast, we not only guide students to scaffold their
learning material but also continuously provide modelling
and feedback to students so they can understand better what
a solid academic piece of work should look like (Krathwohl,
2002; Flinders and Uhrmacher, 2011; Fisher and Justwan,
2017).

Conclusion

At FSB, comprehensive academic support services influenced
by various pedagogical philosophies are provided to empower
students to succeed in their studies. Through support with
academic skills, engaging workshops, and guidance on
structuring material, students can be equipped with the
skills and resources necessary for academic success. By
fostering a supportive and student-centred 1learning
environment, we are committed to continuously promoting



student success and excellence in higher education.
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